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reviewed studies suggest that, in general, studies from the Netherlands stand out compared to 
international studies in a number of respects.  
Specifically, there is evidence of a relatively strong focus in the Netherlands on language 
development and on developing students’ intercultural competence. The Dutch studies also 
stand out, however, for not addressing the role that the L1 can play in CLIL pedagogy. 
Furthermore, they provide little insight into aspects of CLIL pedagogy related to subject-
specific culture, classroom teaching and learning culture and ways in which content and 
language are integrated.  
  
How Dutch history teachers focus on second language teaching   
Huub Oattes, Hogeschool van Amsterdam, h.oattes at hva.nl 
 
This presentation focuses on the second language (L2) teaching activities of the subject 
teacher when teaching content and language integrated learning (CLIL) to bilingual education 
students. A small scale exploratory study examined how eight Dutch bilingual education 
history teachers (BHTs) dealt with the L2 component when teaching. How do Dutch bilingual 
education history teachers implement L2 teaching in their CLIL lessons? We observed and 
rated BHTs on five necessary language learning elements using an assessment instrument that 
is based on Westhoff’s ‘penta pie’ (2004) of second language acquisition. Results show that 
Dutch BHTs focus more strongly on the categories that use the L2 to teach subject content and 
that they are cautious when it comes to teaching specific second language topics. These 
results fit in with earlier research demonstrating the difficulty CLIL subject teachers experience 
trying to balance content and langue learning (Cammarata & Tedick, 2012; Koopman, Skeet & 
de Graaff 2014; Lorenzo, 2007). Suggestions for improving the BHTs L2 focus are put forward 
together with a plea for a realistic CLIL definition that takes into account that subject teachers 
prefer teaching subject content to second language development.  
   
Juggling ideals and constraints: The position of English teachers in CLIL contexts  
Liz Dale, Hogeschool van Amsterdam, e.m.dale@hva.nl 
 
In bilingual streams in the Netherlands, school subjects are taught in an additional language so 
that pupils learn both subject content and the target language by using language meaningfully. 
Teachers of English in bilingual streams (TEBs) are often expected to collaborate with subject 
teacher colleagues (STs). In addition, they teach separate language lessons. This provides TEBs 
with specific challenges. This article reports on a focus group (FG) study exploring the extent to 
which the ideals of stakeholders in bilingual schools in the Netherlands reflect the literature on 
this topic, using a frame of reference developed for this purpose (Dale, Oostdam & Verspoor, 
2017).  
Five FGs were held with TEBs and STs from Dutch schools in the network for bilingual 
education and with members of the network’s quality assurance panels. Each FG consisted of 
between three and six participants with a similar role in bilingual education; audit panel 
chairpersons, audit panel secretaries and STs and TEBs from different schools. Participants 
were asked to discuss what an ideal English teacher would do in English lessons and in 
cooperation with subject colleagues.  
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Data consists of five transcripts of the FG discussions. On the basis of inductive and deductive 
analyses (using MaxQDA), the ideals of stakeholders are positioned in the framework to 
explore to what extent different types of stakeholders have complementary or conflicting 
views. The findings suggest that stakeholders need to develop more shared understandings 
and a shared language to allow TEBs to realise their ambitions.  
  
Attitude and language proficiency for CLIL pupils at junior vocational secondary level  
Jenny Denman, Hogeschool Rotterdam, J.L.Denman at hr.nl 
 
In the Netherlands there are over 130 pre-university and pre-college secondary schools 
offering a CLIL track, while CLIL is only offered at about 27 junior vocational secondary schools. 
Research has shown that CLIL pupils in the academic secondary schools gain a significantly 
higher level of English language proficiency; is this also true of the lower-tiered streams, given 
their less academic population?  
In a first study, the effect of CLIL on the attitude towards learning English of pupils in bilingual 
(CLIL) junior vocational education in the Netherlands, grade 7, 8 and 9 (n=488) was 
investigated. Attitude was measured by means of the Model of Planned Behavior (MPB). After 
receiving one or more years of CLIL, pupils scored higher than their non-CLIL counterparts on 
four of the five attitudinal constructs distinguished in the MPB. CLIL appears to positively 
influence the attitude towards learning English of junior vocational students in grades 7 to 9.  
In a subsequent longitudinal study, three cohorts of junior vocational secondary pupils were 
followed, and included CLIL pupils (n=313) and a non-CLIL control group (n=290). Three 
repeated measurements of language proficiency in English included vocabulary, grammar, 
writing, speaking and self-reported willingness to communicate. All pupils advanced in their 
English language proficiency over time, but the CLIL pupils in most cohorts and for most 
measurement instruments showed a small but statistically significant positive growth 
advantage over the non-CLIL pupils. The greatest growth for all pupils in most skills areas 
occurs in the first two years of the four-year junior vocational program.  
  
The influence of L2 English on L3 French acquisition in a CLIL-context: The role of input and 
proficiency  
Rosalinde Stadt, Universiteit van Amsterdam, r.t.stadt@uva.nl 
 
Bilingual education entails a different approach of second language (L2) learning: the L2 is 
learned in a bilingual school environment, which results in more L2 exposure in the daily 
school context. An interesting question is if learning an L2 in a bilingual school context rather 
than in a regular school context influences third language acquisition (L3A) and, if this is the 
case, why this should be so.   
In this paper, we compare the cross-sectional developmental pattern in French L3A of first-
year and third-year students from both a bilingual Dutch/English CLIL-programme and a 
regular programme, the students having Dutch as their L1 and English as their L2. We studied 
the negative influence of English word order on French in declarative root clauses by using a 
gap-filling test. The results show that L2 influence increases significantly from first- to third-
year bilingual students, which is not the case in the ‘regular’ group. This raises the question if 
the more important L2 influence on L3 in the bilingual context is the result of the increased L2 


